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In 2003, the former VC, Prof. Datuk Dr. Yusof 
Hadi and DVC (Academic) , Prof. Datuk Dr. 
Abdul Rashid Abdullah and I met and discussed 
among other things. strategiC management 
initiatives for academic development in 
UNIMAS. One of the initiatives we lalked 
aboul was Ihe revival of the Centre for Applied 
Learning and Multimedia (CALM) which I was 
supposed 10 head. and for CALM 10 take on 
the mission of promoting quality teaching and 
learning at the university. As such, CALM was 
to oversee teaching and learning resources 
to make sure that they were readily available 
and committed to Ihe lecturers to support 
them in their teaching and learning delivery. 
However, we knew that investing a great deal 
on physical resources will be futile if the lecturers 
do not know how (or will not want) to use 
them. Thus. CALM's first activity was to provide 
training in the form of Post-graduate Diploma in 
Teaching and Learning. The program was to be 
designed to upgrade the knowledge and skills 
of the lecturers in the area of pedagogy and 
instructional technology. In addition, CALM 
will guide the use of ICT specifically e-Iearning 
in teaching and learning processes. To ensure 
quality assurance in teaching and learning. 
the Quality Assurance Management Division 
(QAMD) of the university was to be moved to 
CALM and to be called Academic Quality 
Assurance Unit (AQAU). AQAU will conduct 
continuous evaluation on the lecturers' delivery 
of their courses os well as their course contents. 
In retrospect of my appointment as head 
of CALM. I was excited and challenged 
(still am) that academic quality assurance 
Is based in the center - sending out a clear 
signal and echoing my belief that academic 
quality assurance procedures and practices 
can (and should) support rather than 
inhibit teaching and learning in UNIMAS. 
At its simplest, academic quality precess should 
be viewed as a kind of 'project management' 
framework used in planning. designing, 





hopefully improving our teaching and the best 
possible learning experience for our students. Like 
any' projectmanagement' framework. acontinuous 
review is imperative to ensure that practices and 
procedures are followed . resources are provided. 
and information are disseminated. Hence. we 
need to view this academic quality framework as 
a collaborative effort among lecturers. between 
lecturers and students and between lecturers and 
administrative staff. What are the benefits? - A 
quality framework that supports lecturers. quality 
courses. successful programs and satisfied students 
(and hopefully a successful Academic Quality 
Assurance audits) . 
In this issue of INSIGHT. we are delighted to present 
you some articles which refiect on the theme 
- "Quality Services in Teaching and Learning". 
Assoc . Prof. Dr. Gabriel Tonga reviews the basics 
of Academic Quality Assurance (AQA) and reveals 
UNIMAS 's progress in its AQA efforts. In his second 
article. he discusses a few of the important aspects 
of the AQA practices in course management 
delivery. He hopes that lecturers make use of the 
AQA practices available to them to achieve good 
outcome. 
Siti Haslina Hussin and Khadijah Mohd Tuah in their 
study on the effectiveness of the mentor-mentee 
system in the Faculty of Social Sciences (FSS) in 
relation to the academic advising system found 
that the functions of these two systems were not 
clear. thus. hindering lecturers to provide '::juality 
support service to their students. 
We welcome a new contributor to INSIGHT. Syarul 
Nizam Junaidi for his piece on the use of PowerPoint 
in assisting students' learning. His article was 
extracted from his book Panduan Presentation 
untuk Eksekutif (2006) published by PTS Publications. 
He plans to share his expertise and experience 
in using PowerPoint in the forthcoming issues of 
INSIGHT. 
"Pushing the Envelope on Pedagogically Sound 
Online Teaching and Learning" by Elaine Khoo 
Guat Lien highlights the benefits gained and 
challenges faced by both lecturers and students 
in participating in online discussions. Her study 
demonstrates that a careful integration of sound 
pedagogical and technological tools can bring 
about important and meaningful learning among 
the students. 
Assoc . Prof. Dr. Hew Cheng Sim enthusiastically 
shares with us her experience as a visiting scholar at 
the University of South Florida (USF). her impressions 
of the way courses are conducted at USF and the 
benefits gained from her stint there. 
To those of you . who find it difficult to have a more 
active. interesting and participatory class. please 
check out Jonathan Sidi lists twenty tips to make 
lectures more participatory which he extracted 
from Participatory Lectures (1992) . Derek Bok Centre 
for Teaching and Learning . 
I would like to take this opportunity to thank the 
top management of UNIMAS for their continued 
support of our endeavors in CALM. I am happy to 
note the commendable efforts of the CALM staff in 
discharging their duties. the lecturers who have lent 
their assistance to our programs. and all those who 
have committed to the quality assurance efforts. 
When the VC. Prof. Datuk Dr. Abdul Rashid was 
interviewed for the inaugural issue of INSIGHT. he 
specifically emphasized his commitment to raise the 
profile of UNIMAS in terms of quality teaching and 
learning - "when the core businesses (i .e . teaching/ 
teaching staff. courses and research) are of good 
quality or when it is of high standards only then we 
can start calling ourselves world class providers" . 
Therefore. let us come together to lend our full 
support to make this vision becomes a reality. 
•SlCS, 
Faculties in U NIMAS are well aware of the needs to uphold 
a high standard of quality practices. In the general 
sense, quality assurance in academics refers to the 
management of standards of delivery of all academic 
functions to ensure the best outcomes are achieved. 
Educational learning outcomes are not only measured in 
students' grades or academic performance but include 
other intangible qualities and attributes of graduates as 
desired for society's well being. In Malaysia, universities 
are given the options to decide on the form of Academic 
Quality Management System to adopt and use. Many of 
the public institutions prefer the additional ISO 9000:2000 
certification while some adhere to their existing quality 
management systems they already have in place. 
Academic Quality Assurance in Public Institutions of 
Higher Education 
The Ministry of Higher Education (MoHE) established its 
"Quality Assurance Division" (QAD) in the year 2000, 
specifically to administer Academic Quality Assurance 
(AQA) in Public Institutions of Higher Learning. Since 
then , the Code of Practice for Quality Assurance in 
Public Universities of Malaysia (Practice Code Book), 
Guidelines on Standard of Specific Disciplines (standards 
and assessment criteria), as well as the Malaysian 
Qualification Framework (MQF) documents were 
prepared and published . These documents form the set 
of instruments for the management of academic quality 
practices in all public institutions of higher learning . 
For management of quality, all faculties or other degree 
awarding entities are required to set up their quality 
assurance unit or taskforce committee to manage 
quality practices in their academic and key related 
functions. Systematic documentation of practices for 
all the nine key quality areas is required. The nine key 
quality aspects (areas), as follows: 
• 	 Vision, Mission, Goals and Learning Outcomes 
• 	 Programme / Curriculum Design and Delivery 
• 	 Students and Student Affairs 
• 	 Assessment of Students 
• 	 Students Selection and Support Services 
• 	 Academic Staffs / Faculty 
• 	 Educational Resources 




• 	 Leadership, Governance and Administration 
• 	 Total Continual Quality Improvements 
• • 
te x t. in spiroti o n 
Prof. Mo dyo Dr . Gobriel Tongo No weg : gt noweg@co n s. unimo s. m y 
With the system having put in place, faculties are 
then required to perform a self-evaluation exercise to 
assess their own compliances to a range of the agreed 
national standard for the specific academic program 
they offer. A self-evaluation report is to be prepared, 
and later submitted to the QAD of the MoHE. The self­
evaluation report, along with the faculty's program 
database (documentation), are to be the basis 
for on-site assessment or auditing by independent 
external auditors set up by the MoHE. The output of 
the assessment will consist of an oral exit report to the 
faculty and a written External Auditor 's Report which 
is submitted to the MoHE. The external assessor's 
report is an objective statement of the program 
(faculty) compliance status to the national standard 
requirements. This report is also an instrument useful for 
several purposes, such as: 
1. Report to the institution - the report serves as the 
basis for continual quality improvement within the 
institution; 
2. Report for policy-making in higher education - the 
report when submitted to the MOHE is an instrument to 
assist in policy decisions with respect to improvements 
to quality and standards, for granting institutions 
degree awarding powers as well as strengthening of 
the national qualification framework; 
3. Report for Accreditation - the report may be used by 
accrediting authorities to grant "accreditation status" 
to a programme or institution. These authorities may 
include the respective professional bodies, the Public 
Service Department or any other concerned parties, 
and 
4. Report for the Public - the report may also be 
summarized and made public to assist prospective 




Where Are We In Our AQA Efforts? 
One may ask as to how we are affected by the 
above requirements. The Faculty of Medicine and 
Health and the Faculty of Engineering are in the 
forefront in some respects in terms of familiarity 
with the above exercises. These faculties had 
been subjected to various requirements, from 
both the MoHE and their respective professional 
bodies, even before the AQA processes from 
the MoHE were formalized. These two academic 
programmes (Medicine and Engineering) were • 
imposed relatively stringent quality control 
measures not only to maintain but also to further 
enhance academic quality, an attribute much 
sought by the public . As such, they were the first 
two faculties in UNIMAS which had gone through 
formal quality auditing, mainly for the purpose of 
accreditation at the earlier stages. 
How do all these quality control requirements by 
the MoHE affect us in UNIMAS? The initial reactions 
of academics are mixed. Some academic 
managers fear that these requirements are 
difficult to administer. Others feel that they are 
unnecessarily cumbersome and require a lot 
of paper work, and will become yet another 
source of mental fatigue leading to it being an 
ineffective instrument to assure good practices. 
These initial reactions were not quite true. In 
the case of UNIMAS, the reality is that many of 
the requirements or instruments for academic 
quality management and assurance are already 
in place. There are some good practices which 
are already commonly prescribed across 
faculties. What is obvious and also is a form of 
"short-coming" for some of our faculties is that 
we have failed to have systematic records of 
all these practices readily on hand. This is one 
of the reasons faculties may feel that the AQA 
procedures and requirements are extra efforts to 
program management. Unfortunately, without 
quality management system in place we will not 
be able to claim we have quality practices. 
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A Lesson from the ~ 5 ntor-M ntee System 

Since 2001 , the Faculty of Social Sciences (FSS) 
has adopted the so-called "mentor-mentee 
system" as a proactive action to guide. 
help, and counsel the students in the faculty. 
However. when the students were asked on 
the effectiveness of this "mentor-mentee 
system". a majority of them did not find it 
effective. Among the reasons mentioned 
are: their "rela tionship with the mentor is not 
close"; "it's difficult to meet eac h other" ; 
and they "don 't need the mentor's help". 
The lecturers a lso think that the system is not 
effective bec ause they are not comfortable 
dealing with the students ' personal problems 
when consulted. One lecturer confessed that 
he is "not comfortable when a female mentee 
cried" in front of hi'll when talking about her 
personal problem. The lecturers are also of 
the opinion that the mentees "don't have the 
initiative to meet them". 
Here. two significant points arise from this 
situation. First, both mentors and mentees 
do not think the system works. Second, there 
should be a clear d ifferentiation between a 
mentoring system and an academic advising 
system. As being practiced, a mentor should 
guide/monitor his/her mentees' academic 
performance and offer help on personal 
matters. In other words, lecturers act as mentor­
cum-counselor to their mentees. On the other 
hand, students view the system as a platform 
for them to consult their mentors regarding 
personal matters instead of academic-related 
matters. From the survey. a majority of the 
students perceive the mentor-mentee system 
as a "communication between lecturers and 
students where problems and anxieties are 
resolved"; as "a parental adoption system"; as 
a "system to take care of students' welfare"; 
and as a "relationship between lecturers and 
students in solving problems and conflicts". 
Therefore. the university may want to separate 
the functions of the Academic Advising 
System and the Mentor-Mentee System. 
Many universities throughout the world have 
long practic ed the Academic Advising 
System. This system works in a way that every 
stUdent has a faculty advisor who serves as 
the student's academic advisor throughout 
his or her undergraduate years . The faculty 
academic advisors teach students how to 
explore the curriculum and develop coherent 
academic plans that expand their intellectual, 
academic, and artistic perspectives. They 
should also help the students to select courses 
that emphasize capabilities that have been 
identified as essential for a life of learning. The 
student and his or her academic advisor must 
meet regularly to discuss and evaluate the 
progress of the students's course work. 
t e xt _ Inspi ra t ion 
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As for the Mentor-Mentee System, it could serve to supplement the 
Academic Advising System by providing students witrl practical 
advice on matters that relate directly to the experienc e of being 
undergraduate students - broadly speaking, "survival strategies" 
in campus life. In order to provide such services with quality. both 
parties should really understand the concept of the system. The 
word 'mentor' means 'a wise and trusted guide and advisor'. In 
this case, students seek their mentors to discuss personal matters 
because they believe their mentors can be trusted. Of course. 
any d iscussions or consultations remain confidential between the 
mentor and the mentee. However. we cannot deny that not all 
lecturers who are assigned to be a mentor are comfortable in 
counseling the student. One scholar says that. "advising does 
not equal mentoring. You can' t legislate bonding. You can 
throw people together and hope they take the time to foster 
a relationship". " It's hard to formalize," he says. Therefore, the 
faculty must open this system on a voluntary basis as to avoid 
unwilling personnel doing the unwanted task. 
In conclusion, having a clear picture of what the Academic 
Advising System and the Mentor-Mentee System really are, 
lecturers can play their roles effectively. Thus, the duty to offer 
a high quality support service to our students can be achieved 
successfully. 














